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model. The key to Element 3 is that the leader must be able to identify instruc-
tional strategies during walk-throughs and informal and formal observations. 

What is the desired outcome of a leader knowing the predominant instruc-
tional strategies? If one of the first steps to improvement is awareness of a be-
havior, the desired result is that all teachers in the school are aware of the predom-
inant teaching practices, setting the foundation for professional dialogue for 
feedback on these strategies. We discussed tension between roles for a school 
leader in an earlier section. Tensions are eased when all are aware of common 
expectations and effective practices.

For example, after completing several weeks of walk-throughs, a principal 
notes that during the majority of time teachers are in front of their classes, they are 
reviewing past content and then introducing new content. Teachers are spending 
scant time processing or practicing before rushing on to yet more new content. In 
such a case, the principal would probably identify teacher-directed lecturing as a 
predominant strategy in the school. The leader would share this trend data with 
teachers to make them aware of it and then focus continuous improvement on 
instructional strategies related to classroom processing and practice.

Element 3 is closely related to Element 5, in which the school leader provides 
teachers with job-embedded professional development. Part of the process of 
providing meaningful professional development begins with teachers and lead-
ers knowing the school’s instructional patterns and trends and using this data 
to design and implement individual professional development. Figures 2.8 and 
2.9 illustrate the scale and evidences for Domain 2, Element 3.

Figure 2.8. Scale for Domain 2, Element 3

Scale Value Description

Innovating (4) The school leader regularly intervenes to ensure that ineffective instructional 
practices are corrected and effective instructional practices are proliferating.

Applying (3)

The school leader ensures that information about predominant instructional 
strategies�in�the�school�is�collected,�regularly�interacts�with�teachers�about�
the�effectiveness�of�these�strategies,�AND�monitors�the�extent�to�which�the�
information is used to identify effective and ineffective practices.  

Developing (2)
The school leader ensures that information about predominant instruc-
tional strategies in the school is collected and regularly interacts with 
teachers about the effectiveness of these strategies.

Beginning (1)

The school leader attempts to ensure that information about predominant 
instructional strategies in the school is collected and regularly interacts 
with teachers about the effectiveness of these strategies but does not 
complete the task or does so partially.

Not Using (0) The school leader does not attempt to ensure that information about 
predominant instructional strategies in the school is collected. 
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